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ABSTRACT
This research purposed is to find out the effect of using Rotating Trio Exchange (RTE) Method

in teaching Speaking on Analytical Exposition Text at Universitas Singaperbangsa Karawang
(UNSIKA). This research used experimental class. The sample of this research was 30 students ( 1A)
at experimental class and 30 students in control class(1B). The instrument of this reasearch was
speaking test. The research finding of this research indicated that the Rotating Trio Exchange method
gave positive effect on students’ speaking ability from pre-test t0 post-test. Students’ ability in
speaking analytical exposition text analyzed by using t-test statistical which t caculates = 5,74 and t tapie
(0,95:69) = 1,67. It could be concluded that t caiculated > t table. SO, the null hypothesis (Ho) was rejected
while alternative hypothesis (H1) was accepted.
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INTRODUCTION

Speaking refers to the gap between linguistic expertise and teaching methodology.
Linguistic expertise concerns with language structure and language content. Teaching
speaking is not like listening, reading, and writing. It needs habit formation because it is a real
communication. The speaking needs to be practiced as often as possible. It is not like writing
and reading but speaking must be practiced directly in full expression.

However, teaching speaking is not an easy task. The problem is faced by the first
grade students of UNSIKA, when the lecturer give an oral test, many students achieve low
scores. Students have low motivation in speaking. Most of them were passive in speaking
English, they just talked about other things that were not related with their lesson. So they
waited everything from the lecturer and they just sit and heard lecturer’s explanation. Another
problem was students had lack of vocabulary to express their ideas. It made them shy to
speak. As a result, they got difficulties when they wanted to express and develop their idea.

Even though they had plan or ideas that they wanted to tell, it made them have to find the
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meaning of the sentence in the dictionary. Finally, they were lazy to speak. The last problem
was students were difficult to express, explain and elaborate their ideas in analytical
exposition text. It due to the topic on analytical exposition text that given by the lecturer was
not familiar for the students and the text was new for them. The text given by the teacher was
not appropriate with the students’ background knowledge and their critical thinking was still
low. They did not have prior knowledge about the topic that given. In addition, they could not
arrange and elaborate their ideas in speaking activity of analytical exposition text. This
situation made the students confuse and spent much time to think of what they should speak.
The other problems were some of students did not understand how to determine the part of
generic structure of analytical exposition text and they were difficult to determine the
language feature of the text. The generic structures of this text are thesis, argument and
reiteration. The language features of analytical exposition text are simple present tense, the
use of passive voice and the use connective words.

This situation leads the researcher to investigate what actually the students experience
while learning speaking English. From the problems above the researcher applied one of
teaching strategy. That was an interesting strategy and it assumed could be effective ways in
teaching speaking namely Rotating Trio Exchange (RTE) Method . The strategy was designed
to create the students’ interest to learn with pleasant method. The core of rotating trio
exchange was corporation between groups and shared.

According to Silberman (2006: 103), rotating trio exchange is a detailed way for
students to discuss the problem with all of their classmates. The exchanges can make
students easily encourage their speaking ability in the classroom. Isjoni (2009: 59) states that
The model consists of 3 people in a group, numbered 0,1 and 2. The number 1 moves
clockwise and the number 2 instead counter-clockwise while the number 0 remain in place.
Each group is given a question to be discussed after the group rotated back and going on a
new trio and each is given a new trio of new question to be discussed, by added question
level difficulty.

Metini in Ningsih (2009: 3) states rotating trio exchange have many advantages. This
model can involve students actively in learning whether mental, physical , and social .
Mentally students appreciate other people's opinions when performing trio. Physically
student movements, move from one group to another group. Socially, students can interact
with all of classmates, but it can bring students towards answering questions and maintains

during the discussion.
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. The Procedure of Rotating Trio Exchange.

Compose a variety of questions that help participants begin discussion of the course
content.
Divide participants into trios. Position the trios in the room so that each trio can clearly
see other trios to its right and to its left. (The best configuration of trios is a circle or
square.)

. Give each trio an opening question (the same question for each trio) to discuss. Select the

least threatening question you have devised to begin the trio exchange. Suggest that each

person in the trio take a turn answering the question.

. After a suitable period of discussion, ask the trios to assign a 0, 1, or 2 to each of their

members. Direct the participants with the number 1 to rotate one trio clockwise and the
participants with the number 2 to rotate two trios clockwise. Ask the participants with the
number O to remain seated. They will be permanent members of a trio site. Have them raise
their hands high so that rotating participants can find them. The result of each rotation will

be entirely new trios.

. Start each new exchange with a new question. Increase the difficulty or sensitivity of the

questions as you proceed.

. 'You can rotate trios as many times as you have questions to pose and the discussion time

to allot. Use the same rotation procedure each time. For example, in a trio exchange of

three rotations, each participant will get to meet six other participants in depth.

. The Advantages of Rotating Trio Exchange .
. Discussion of controversial topics promotes more sophisticated thinking

. Learn Faster; Working together, students in study groups can generally learn faster than

students working alone. In addition, the students can help your fellow students also when

they have difficulties in understanding something that the other students do understand.

. Get new perspectives; If the students study by yourself, they will always see your material

from the same perspective. While this may not be a problem, getting fresh perspectives on
a topic can help you learn it more thoroughly. Study groups are the perfect places to find
these new perspectives. As the students listen and ask questions, they will soon start
noticing a wide variety of different viewpoint on the same idea. This will force them to
think more about their position and will, therefore, develop their critical thinking skills

while helping they study.

. Learn new study skills
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5. Breaks the monotony; studying by yourself, especially for long periods of time, can
become a monotonous activity. However, by joining a study group, the students can break
this monotony and learn faster.

In addition, the auditory factor of study groups can help auditory students who dislike the
silence of studying alone.

6. Fill in learning gaps; Study groups provide an excellent opportunity to fill in gaps in the
notes. By comparing notes with other students, the students can evaluate the accuracy, fix
any errors, and get ideas for better note taking. If the students are a great note taker, the
students can help other students who had note taking problems fix their mistakes and learn
better techniques.

METHOD

The design of this research was quasi-experimental research. According to Gay (2000:
394), quasi experimental design is the design that cannot all sources from internal and
external validity. This research used experimental and need two classes for the research. They
were experimental class and control class. Both of these classes were treated by different
treatment. Experimental class treatment was done by using rotating trio exchange and control
class by using group discussion method. Finally, both of two classes were given the post test
to find out whether there was positive effect in experimental class after given treatment or not.
The design of this research was shown in table as follows:

Table 1: Pre-test — post-test Non equvalent Group Design

Samples Pre-test Treatmen Post-test
t
Experimental class | Ses X Sez
Control class Scy ©) Sce

Se: = Students’ speaking ability of experimental class in pre-test
Sci = Students’ speaking ability of control class in pre-test

Se; = Students’ speaking ability of experimental class in post-test
Sc2 = Students’ speaking ability of control class in post-test

X = Treatment by using Rotating Trio Exchange (RTE) Method
O = Treatment by using Group Discussion Method

The population of this research was first grade students of UNSIKA at 2017/2018

academic year. The total of population was 235 students. They were divided into 7 classes.
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1A, 1B, 1C, 1D, 1 E, 1 F, 1G.  There were two classes as the samples. They were
experimental and control classes. Both of these classes should be homogeneous. To
determine both of two classes, purposive sampling technique used by the researcher.
Purposive sampling technique was chosen by considering some criteria. The criteria were the
ability of the student almost the same, and they were taught by the same lecturer in process of
teaching speaking. To determine sample, the previous speaking test was used by researcher as
preliminary test to know the mean score and standard deviation of the population. It used as a
criterion to determine the capabilities of the sample class. Finally, the two classes have the
same or nearly same standard deviation selected 1A as experimental class and 1B as control
class. In this research, researcher used speaking test as the instrument of the research. At the
end of the experiment, the researcher checked their ability, especially in speaking skill. To
determine their speaking ability, researcher instructed the every group to present their
analytical exposition text in front of the classroom orally, and then the other groups gave
their opinion about the topic presented. The purpose was to know whether the treatment was
success or not. The instrument of this research based on indicator follows:

Table 2: Instrument of the Research

No. Topic

1. | Things that students should bring
to school

2. | Duration time at school

3. Students’ task

4. | Electronic media.

5. | Public figure

The test checked and scored by speaking lecturer of UNSIKA to get validity and
reliability of the data. The criteria of the test as instrument the research are valid and reliable.

FINDINGS AND DISCUSSION
Findings

Before the treatment was done, researcher did pre-test first for both of two classes to
know the basic knowledge of students’ speaking skill and to determine of the sample have

same ability in speaking and homogenous. The data of pretest could be seen on table as follow:

Table 3. The Data of Students Pre-Test Score

Class N X Xmax Xmin

Experiment 30 12,9 14,5 11,5
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Control

30

12,41

12,5

10

The data of students post-test can be seen on table as follows:

Table 4. The Data of Students’ Post-Test Score

Class N X Xmax Xmin
Experiment 30 15,5 17 14
Control 30 13,9 16 13

The mean score of experimental class that was taught by using rotating trio exchange
method was higher than the means score of the control class that was not taught by using

group discussion.

Normality Testing

In analyzing the normality of the data on students’ speaking ability on analytical
exposition text on experimental class and control class, the researcher got the data from both

of the classes. The normality of students’ speaking ability pre-test and post-test score at

experimental class and control class could be seen on table as follow:

Table 5. The Normality of Students’ Speaking Ability on Analytical
Exposition Text Pre-Test Score

Number .. i
Class of (0) Critical Va_Iue Critical Va_lue Distribution
of Accounting [of Accounting
Students (Lo) (L)
(0]

(N)
Experiment |30 0,05 0,01570 0,161 Normal
Control 30 0,05 0,00457 0,161 Normal

From the experimental class, it was gotten that calculated normally coefficient Lo=
0,01570 at the significances level 95% and the table normality coefficient Lt= 0,16100. It
means that Lo < Lt. The data from control class were Lo= 0,00457 and Lt= 0,16100. It means
that Lo < Lt. According to the data analysis above, it could be concluded that the data from

both experimental class and control class were distributed normally.
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Table 6. The Normality of Students’ Speaking ability on Analytical
Exposition Text Post-Test Score

Number of Critical Value|Critical Value| . . .
Class Students |(® |of Accounting|of Accounting|Pistribution
(N) (Lo) (Ly)
Experiment |30 0,05 0,0664 0,161 Normal
Control 30 0,05 0,0007 0,161 Normal

From the experimental class, it was gotten that calculated normally coefficient Lo=
0,0664 at the significances level 95% and the table normality coefficient Lt= 0,16100. It
means that Lo < Lt. The data from control class were Lo= 0,0007 and Lt= 0,16100. It means
that Lo < Lt. According to the data analysis above, it could be concluded that the data from

both experimental class and control class were distributed normally.

Homogeneity Testing

Table 7. The Result of Homogeneity Testing of Pre-Test

Class (n) | (@) |S g2 Fe Ft Variance
S
Experiment 30 082 | 067 1,24 1,84
0,05 Homogeneo
Control 30 0,91 0,82 1.24 1,84 us

Based on the table above it was gotten the pre-test data Fcaculaed = 1,24 at the
significances level a= 0,05. Franie = 1,84. It can be concluded that Fcaicutated < Ftable. SO, both

experimental and control class had the same variance

Table 8. The Result of Homogeneity Testing of Experimental Class

Class Stage |((n)| (@) [S g2 Fe | Ft Variances
Pre-test 3 0,82 | 0,67

Experiment 0,05 1,00| 1,84| Homogeneous
Post-test 0,82 | 1,16

Based on the table above, it was gotten the pre-test data Fcaculated = 1,00 at the
significances level a= 0,05. Fraple = 1,84. It can be concluded that Fcarculated < Franle. SO, both

experimental and control class had the same variance.
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Table 9. The Result of Homogeneity Testing of Control Class

Class | Stage | (n) | (@)| S g2 Fo| Ft Variances
Pre-test 30 0,91 | 0,82

Control 0,05 0,56 1,84/ Homogeneous
Post-test| 5, 0,98 | 0,96

Based on the table above, it was gotten the pre-test data Fcaculates = 0,56 at the
significances level a= 0,05. Franle = 1,84. It can be concluded that Fcaiculated < Ftanle. SO, both
experimental and control class had the same variance. Based on the table above, the

researcher got the pre- test, post- test, and pre-test post-test data Fcaiculated < Fravle at the

significances level a= 0,05.

Table 10. The Result of Homogeneity Testing of Post-Test

Class (n) (@) |S s2 Fe Ft Variances
Experiment (30 0,82 | 1,16

0,05 1,01 | 1,84 | Homogeneous
Control 30 0,98 | 1,06

Based on the table above, it was gotten the pre-test data Fcaiculates=1,01 at the

significances level a= 0,05. Franie = 1,84. It can be concluded that Fcaiculated < Ftanle. SO, both

experimental and control class had the same variance.

Hypothesis Testing

In order to know there was any differentiation of students speaking ability in both

experimental and control class, the researcher did T-test statistical analysis. It can be seen in

the following table

Table 11. Result of t-test on Pre-Test

Class N g2 |S (o) T | Tt Reference
X
; 0,67 | 0,82
Experiment | 30 0,05| 12,96 (0,34 (1,67 Ho was received and
Control |30 |054|074 005| 12,41 [0,34]1,67| Hawasrejected

Based on the table above, it was gotten the data from pre-test score at experimental

class and control class at significance level o= 0,05. Tcaiculated = 0,16 and Ttanie = 1,67, Ho was

received and Ha was rejected.

61 | Copyright © 2019, ELP, ISSN 2656-6451 EISSN 2502-2792




Table 12 . Result of t-test of Experimental Class

Class |Stage |N [g2 |[S (o) | T Tt Reference
X
. tPfe-tESt 30[ 067|082 1005 12,96 | 10,62 | 1,67 | Ho was rejected
Xperimen and Ha was
Post-test| 34| 0.67 | 082 | 05| 1551 | 10,62 | 1,67 | received

Based on the table above, it was gotten the data from pre-test and post-test score at
experimental class at significance level o= 0,05 Tcaculated= 10,62 and Tine = 1.67. In

conclusion, Ho was rejected and Hi1 was received.

Table 13. Result of t-test of Control Class
Class | stage | N|g2 (S (@] _ | T | Tt Reference
X

Control 30 0,05 741 |167)and Ha was
Post-test 0,96 0,98 13,96 received

Based on the table above, it was gotten the data from pre-test and post-test score at
control class at significance level a= 0,05 Tcaiculated = - 7,41 and Trable = 1,67. in conclusion,

Ho was rejected and Ha was received.

Table 14. Result of t-test on Post-Test

Class N g2 |S (@ _ | Te| Tt Reference
X
: 0,67 | 0,82
Experiment | 30 0,05 15,51 5.74| 1,67|Ho was rejected and
Control 30 0,96 | 0,98 13.96 Ha was received

Based on the table above, it was gotten the data from post-test score at experimental
class and control class at significance level a= 0,05, Tcaiculated = 5,74 and Tiavle = 1,67. In
conclusion, Ho was rejected and Ha was received. From the table above, the researcher got
the data from pre-test and post-test in experimental and control class Tcaiculated > Ttabte. IN
conclusion, Ho was rejected and Hi was received. It means the students’ speaking ability that
taught by using rotating trio exchange method was better than students’ speaking ability that
taught by using group discussion method. In the other words, there was a positive effect on

students’ speaking ability by using rotating trio exchange method.
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Discussion

Rotating trio exchange method is one of the method make the students responding
orally through taking turn together. Implementing of rotating trio exchange method in
teaching speaking on analytical exposition text made the students more active to share their
idea. It is supported by Inombi (2014: 10) rotating trio exchange method can improve
students’ ability, such as their critical thinking and students can share idea with friends in the
group and also by using this method the students felt enjoy in the class, the students
enthusiastic and every students was active because every students have responsibility. Then,
according to Ningsih (2009: 7) by using rotating trio exchange method all students had to be
active and motivated in learning because students gave question to the other groups, students
received or answer the question. Student interacted each other to compare their question and
corrected many things that less certain and discussed the lesson. If students participated
actively in learning so student would have knowledge or good comprehend.

On the other hand, Implementing of group discussion method in teaching speaking on
analytical exposition text made the students shared and discusses the idea together.
According to Sabri (2007: 54), group discussion is an group activity to solve a problem to get
together understanding.. In addition, Addition by Gibson (2010: 4) states that students in a
group discussion will looking for new information about the content of the module (from
you, from their peers and from materials distributed in class); they will explore and develop
their own ideas about the material in discussion; and in doing so, they will respond to
‘feedback’ (responses to their ideas) from their classmates and from their teacher. It was
proved by the researcher when she implemented the method at first grade students of
UNSIKA, where the researcher found that the students’ main score control class in the post-
test reached 13,96. It was higher than the pre-test mean score that only 12,41 point. It just
was increased 1,55 point.

By implementing group discussion method, students had less interaction with their
classmate. It could be solved by using rotating trio exchange method that could increase
students’ interaction in the class room. So, rotating trio exchange method gave the better
effect than group discussion method. Which was by using group discussion method just
increased 1,55 point, but by using rotating trio exchange method increased 2,55 point. Based
on the finding above, the researcher assumed that applying rotating trio exchange method in
teaching speaking gave better effect than group discussion method in teaching speaking

especially on analytical exposition text.
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CONCLUSION AND SUGGESTION

There was highly improvement on students’ speaking ability on analytical exposition
text after taught by using rotating trio exchange (RTE) method at first grade students of
UNSIKA. There was improvement but not really high on students’ speaking ability on
analytical exposition text after taught by using group discussion method, however Rotating
Trio Exchange Method gave a better effect toward students’ speaking ability because it made
the students actively interact with their whole class mate and each student was certainly given
specific responsibility to speak. This method also made the students to actively asking and
answering question. It is suggested to English teacher and lecturer to use Rotating Trio
Exchange as a new method in learning process in teaching speaking. So that, the students will
be provided with an enjoyable teaching and learning process and It is suggested to other
researchers who are interested to carry out a research by using Rotating Trio exchange in the
other skill.
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